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Afternoon Breakout Groups

* Pk- 3" Grade: Teachers,
Administrators and Specialists:
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e 4th — 12t grade: Teachers,
Administrators and Specialists: Stiha
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Teaching for Biliteracy

In Action!

Sample Instruction for Grades 4 thru Secondary

Please be ready for movement!
(And some FUN!)
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November 11, 2026
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Agenda:

*  Welcome & Introductions

* Characteristics of Biliteracy Instruction

e Sample Instruction: Part 1 Building Oracy and
Background Knowledge

* Biliteracy Strategies

* The Biliteracy Unit Framework

* Sample Instruction: Part 2 The Bridge

e Session Closure and Evaluation
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The purpose of this breakout:

This afternoon, participants will experience
an entire biliteracy unit (which typically
lasts 4-9 weeks), highlighting effective
strategies to use with developing
bilinguals.

In other words, ....

\lJ/
www.TeachingForBiliteracy.com

]
Materials for today’s session
\@? T i

Teaching for Biliteracy in Action!

Resource -
Packet ‘-~
\lJ
www.TeachingForBiliteracy.com \{
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Norms —

* Participate actively and interactively

has a voice

 Please silence your phones.
* Use technology strategically.

www.TeachingForBiliteracy.com

As we look at teaching for biliteracy...

* Use a growth mindset and make sure everyone

* Please keep sidebar conversations to a minimum.

* Please no videotaping of any part of the day.

Background Knowledge

Biliteracy Strategies

The Biliteracy Unit Framework
Sample Instruction: Part 2 The Bridge
Session Closure and Evaluation

www.TeachingForBiliteracy.com
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day’s session

ics of Biliteracy

Engages all students

meaningfully using a v

tively and
ariety of high-

ckground knowledge in

Teaching for Biliteracy in Action!

La Cosecha Pre-Conference Institute
November 11, 2026

Presenters Contact Information
Karen Beeman

Dana Baum
Melody Wharton

(by rade £

Resource

Page 5

Strategically plans for the

hree lingui :
Spanish, the Bridge, and English

Packet

www.TeachingForBiliteracy.com
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Characteristics of Biliteracy Instruction

Pg. 5

Engages ALL students
actively and meaningfully
using a variety of high-
leverage strategies and
language supports.

Includes a meaningful
frame for learning:
integrating content or a
universal theme with
language development and
literacy instruction.

Teaching for

Intentionally builds oracy
(listening and speaking) and
background knowledge in
preparation for literacy
(reading and writing) and
content instruction
throughout the unit

Biliteracy...

Strategically plans for the
three linguistic spaces:
Spanish, the Bridge, English

10
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]
This is the goal of biliteracy — students

who are bilingual, biliterate, have high
academic achievement and
socio-cultural compete

4\

11

What can | gain from
participating in sample
instruction designed for 4th
grade Science and SLA if I'm
not a teacher or if | don’t
teach that
grade/subject/language? V’

AL

www.TeachingForBiliteracy.com
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Teachers Coacl?es: & School & District
Specialist Leaders

S

, You don’t have to be bilingual to

. str support effective biliteracy Mt
*  Suj . c

o instruction.

. Dif

rigor
L”rf But you do need to know what

. cla developing bilinguals need so you °"

. f cansupport it within your role.
L] [d )
gzt;:;;cm o * Assessment and * Collecting and
data use using assessment
data

13

Strategic Pairing and Grouping

R

Teaching for Biliteracy includes strategic
pairing using a number of different variables.

What are some factors you consider
when grouping or pairing students? (¢

www.TeachingForBiliteracy.com

\IA:_)
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I ]
SALSA “Can-Do” Descriptors (Spanish Language Learning)

S . Descripcion de Habilidades: Grados Escolares 3-5

Dado el nivel de descmpefio cn inglés y apoyados de grificos, apoyos visuales, y apoyos intcractivos hasta ol Nivel 4, los
CONSORTIUM estudiantes de inglés pueden procesar o producir el lenguaje que sc necesita para hacer lo siguicnte:

Nivel 1 Nivel 2 Nivel 3
Entrando Emergiendo Desarrollando
« Seialar dibujos, palabras, |+ Categorizar dibujosde | Seguir instrucciones * Interpretar informacion | * Seguir instrucciones orales
o frases segin lo indicado | contenido u objetos verbales de mliples pasos | oraly aplicarla a que contiencn lenguaje de
+ Segair instrucciones orales :nﬁ\lx‘x:lndounuummnu o Identificar las ideas situaciones nuevas :::;:;x)n:(:l:r.nhvmmv del
de un paso (cjemplo: - principales ilustradas en * Identificar puntos | exadar z
fisicumente 03 ravésde |+ Acomodar dibujos discurso verbal 4 nivel de y detalls ilustrados + Hacer modelos o usar 3
wobjecos segin pirrafos principales a teavés de objetos interactivos pars [ @y
& |+ denificar bjecos, iguras, informacién oral + Emparcja significados discurso or resolver problemas en 3
2| o personas siguicndo o Seguir instrucciones lserales con themaciones |+ Tnksiry acnuar én selacidn | S10P0 O
U | dedlarsciones verbales verbales de dos pasos siguiendo descripciones a informacion oral * Distinguir entre lengusje
D oprepuas emplor |+ Hacer dibujosque i + Haces acuaciones de e Lo e
9 o piedeetn ) respondan a instrucciones | » Ordenar dibujos de las obras o el trabajo de
una piedra verbales cuentos, procesos o pasos autores, matemiticos, * Formarse opiniones de
" Dnpmleguieont |, ot tomcinond | b | i

(¢jemplor: las opciones

para el almuerzo) oralmente

de videos, lec
multimedia

rutinas diarias

Nivel 1 Nivel 2 Nivel 3
Entrando Emergiendo Desarrollando
+ Expresar necesidades o * Hacer preguntas simples [ + Contestar preguntas + Contestar preguntasde |+ Justificar/defender
condiciones bisicas coudianas cemplo: simgles de conteido opinién con detalles que opisioncs o caplicciones
S Lbi‘»-’)l falto hoy a académico apoyen un argumento con apoyo de evidencia
personas, diagramas, o clase * Recontar/contar cuentos | * Hablar acerca de cuentos, |+ Dar presentaciones con
dibujos que han sido pre- |+ Reformular hechos de cortos o eventos asuntos y conceptos contenido académico o
ensefiados contenido académico usando vocabulario
= . tealdo scadé * Predecir algo o hacerun |+ Dar prese es orales b o vocabel
<|° Recitar palabras o frases. * Describir dibujos, eventos, hipétesis por medio de de contenido académico R;
@ | dedibujosdecbjecosdela |  objetos o personasusando | cjecutar un discurso o Oltocor sotoiion * Ordenar en secuencia
< vida diaria y de modelos frases u oraciones cortas . s los pasos para resolver
[ T E e + Offecer soluciones para creativas para resolver vl i
s * Compartir informacién conflicto social asuntos/problemas P o ace
“ontestar preguntas bisica social con sus. P car inf L Ce
i ; + Presentar informacién con | = Comparar/Contrastar " .
de Eleddameoligley Sopeae contenido académico elaciones y funciones con | * Explicat resultado

WIDA CAN Dos — Are not Standards, they are a

tool for planning which state what students CAN DO.
15

]
Where do you fall in Spanish?

2] . Descripcion de Habilidades: Grados Escolares 3-5

Dado  nivel de descmpefio cn inglés y apoyados de grificos, apoyos visualcs, y apoyos interactivos hasta el Nivel 4, los
CONSORTIUM cstudiantes de inglés pueden procesar o producir el lenguaje que se necesita para hacer Lo siguicnte:

Nivel 1 Nivel 2 Nivel 3
Entrando Emergiendo Desarrollando
« Seialar dibujos, palabras, |+ Categorizar dibujos de |+ Seguir instrucciones * Interpretar informacin |+ Seguir instrucciones orales
o frases segin lo indicado | concenido u objetos verbales de miltiples pasos | oraly que contiencn lenguaje de
S e i ilgx[x:x}ndo insrucelones [ g s situaciones nuevas mu;:m:iolaudrnum del
de un paso (cjemplo: Pee principales ilustradas en |+ Identificar puntos s i
fisicumente 0 3 ravésde |+ Acomodar dibujos discurso verbal a nivel de  detalles iusados + Hacer modelos o usar E
dibujos)  objetas segin pircafos incipales a través de objetos interactivos para o
o i informacién oral ; discurso oral resolver problemas en >
* Idendficar objecos, figuras, + Emparcjar significados
2 " discurso oral
| o personas siguicndo + Seguir instrucciones litcrales con ilustraciones | + Inferir y actuar en relacidn
U | declaraciones verbales verbales de dos pasos siguiendo descripeiones a informacion oral + Distinguir entre lengusje
| opregunas cemplo verbales o leidas literal y igurativo en
B e e oheons es | Hacer dibujos que  Hacer actuaciones de i i
Bttt respondan a instrucciones | + Ordenar dibujos de las obras o el trabajo e
PR verbales cuentos, procesos o pasos autores, matemiticos, + Formarse opiniones de
+ Empurjar kengugicoral |, onales cientificos o historiadores personas, lugares, o ideas
del salén de clase con Bethuss Infremiaciéel gl aprendidos a través de escenarios presentados
: (cjemplos Las opciones 2
rutinas diarias ! de videos, lecturas o oralmente
para cl almuerzo)
multimedia
Nivel 1 Nivel 2 Nivel 3
Entrando Emergiendo Desarrollando
* Expresarnccesidadeso |+ Hacer preguntas simples |+ Contestar preguntas * Contestar preguntasde |+ Justificar/defender
condiciones bisicas coridianas (cjemplo: simples de contenido opinién con detalles que opiniones o explicaciones
SN——— “Quién falto hoy a académico apoyen un argumento con apoyo de evidencia
personas, diagramas, o clases?”) * Recontarfoontarcucntos | * Hablar scerca de cuentos, | * Dar presentaciones con E
dibujos que han sido pre- | + Reformular hechos de cortos o cventos asuntos y conceptos contenido académico o
ensefiados contenido académico o usando vocabulario d
= + Predecir algo o hacer un | = Dar presentaciones orales et
& |+ Reciorpulibraso fases |+ Describir dibujos, evatos, | hipusis por medio de de contenido académico
de dibujos de objetos de la objetos o personas usans cjecutar un discurso * Ordenar en secuencia
a je i i pes i u * Oftecer soluciones
@ | vida diariay de modelos frases u oraciones cortas i 0 omesichan los pusos para resolver
- Pt 3 * Ofrecer soluciones para creativas para resolver oo il i
P * Compartir informacién conflicto soci: asuntos/problemas e el
* Contestar preguntas bisica social con sus o : 5 4 n
e s et ]rr\lrm:ir mh»:;‘uu(\n con l4[\|n,vaul/(I,fm(u\l.n ——
b gty contenido académico elaciones y funciones con [ * 1 S0 e
= contenido académico
* Participar en la resolucitn investigacitn (jemplo:
de problemas experimento cientifico)

16
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WIDA Level Descriptors for our Self-Assessment

1 - Beginner No such thing as lower than 1

2 - Some receptive Understands and responds
with simple words and phrases

3 - Can understand and May sound socially fluent but

produce with grammatical still need academic linguistic

errors register

4 - Can understand and Some challenges to

produce most of what is understanding and production
said and written

5 — Very high functioning  Receptive and productive with
isolated instances of challenge

6 — Native like Receptive and Productive use

17

Strategic Pairing In the Classroom

1= i
- Qw5
3 == 6

N\

5

IngForBiliteracy.com \?

18
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In this session we will experience SLA

and Science integrated dual language

and biliteracy instruction designed for
4th grade...

O00060

These are the students | can expect to
have in my classroom...
who is missing? Why? \"’?

www.TeachingForBiliteracy.com

19

Strategic Pairing in this Session

4 6

4
\l/
www,TeachingForBiliteracy.com

20
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1. Find a place to sit where you can both
see the screen.

2. Introduce yourselves using the prompts
below.

Hello, my name is

My role in teaching for
biliteracy is __.

www.TeachingForBiliteracy.com

What about you? \/,?

21

Instruccion

www.TeachingForBiliteracy.com

22
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. .
Unidad 3 - Vocabulario
[ ] [ ]
la luz solar los recursos no renovables La U n Lo q u e
los recursos renovables elviento . . . .o
roponer nose reponen palabra Jdibujo| significa
el gas natural el mecanismo
captura el petréleo
el agua corriente convierte
podemos usar el carbén
la materia vegetal el panel solar
extraer los recursos naturales
las fuentes de energia lamina
quemar la energia
la factoria v las turbinas eélicas
el poso la represa hidroeléctrica
labomba la plataforma petrolera
los bi los bustibles fésiles
www.Tea
23

Characteristics of Biliteracy Instruction

Engages ALL students 7G5

Intentionally builds oracy
actively and 248 gfully i

(listening and g) and

Teaching for
Biliteracy...

www.TeachingForBiliteracy.com 12



The Road to Reading for English Learners

Leveraging Oral Language Development to Support Reading Development

LANGUAGE COMPREHENSION

1 Background Knowledge: Information |
, and Ex| eval

mantic Connections,
ings, Ct Re

)
==
ontext, Retrieval Y

SKILLED i

READING

Linda Cavazos and Claude Goldenberg 2026

| Sight Recognition: Orthographic
ty Graphic design by Terrence Grimm and AFT staff
©

| Mapping, Mo

Institute Resource Packet online

racy.com

25

If the goals of Dual Language are...

Three Pillars of Dual Language Education

Cross-

Grade-Level

Bilingualism

and Academic Cultural
Achievement Competence
e et awa s e uuny “weReReeoueeLe

©2016 Center for Applied Linguistics

...then we have to support our students
on this pathway from the start. @

www.TeachingForBiliteracy.com

26

www.TeachingForBiliteracy.com

11/11/26

13



ri

4 6

www.TeachingForBiliteracy.com

27

]
Biliteracy Unit Framework

[

Unit Theme:
* Content Area Standards

e Spanish Language Arts Standards

* Spanish Language Development Standards
« Content and Literacy Big Ideas
e Summative Assessment

Ortl
e Vod

Summativ(

=7 |nstead, instruction intentionally

e Sid:
e Asi

= Instruction does not assume
= students have background

- o= knowledge or academic language.

builds it.

JUSWISSOSSY SAIBW.I0

28

www.TeachingForBiliteracy.com

11/11/26
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You do not need to be Focus on the
fluent in Spanish to pedagogy.

observe instruction. e

While students have
been in the program — €&
since K and most are

Pg.5 |

no longer identified S e
as ‘learners’ of the = How do the supports

language, they are help all students
still learning academic = Make abstract grade

language and abstract level concepts more
concepts. ‘ concrete?

|
Agenda:

Welcome & Introductions
VA Characteristics of Biliteracy Instruction

« Biliteracy Strategies
* The Biliteracy Unit Framework
* Sample Instruction: Part 2 The Bridge
e Session Closure and Evaluation

www.TeachingForBiliteracy.com

30

www.TeachingForBiliteracy.com

11/11/26
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I |
Language Use Norms

Respect regionalisms.

Use circumlocution.

Avoid code-switching.

Use this sentence starter: ¢Como se dice...
en espanol?

Do not translate for your partner.

Engage actively in the sample instruction.
Be respectful students so that you can
experience the strategies.

www.TeachingForBilTteracy.com

I
Marking the Language of Instruction

www.TeachingForBiliteracy.com

www.TeachingForBiliteracy.com

11/11/26
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{iinu' Wall Pad . —

33

www.TeachingForBiliteracy.com

34
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Characteristics of Biliteracy Instruction

integrating content ¢
universal theme wit
language developme
literacy instruction.

ee linguistic spaces:
Spanish, the Bridge, English

35

|
Agenda:

&4 Welcome & Introductions

W4 Characteristics of Biliteracy Instruction

Sample Instruction: Part 1 Building Oracy and
Background Knowledge
Biliteracy Strategies |

< The Biliteracy Unit Framework

* Sample Instruction: Part 2 The Bridge

e Session Closure and Evaluation

www.TeachingForBiliteracy.com

36

www.TeachingForBiliteracy.com
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Materials for today’s session

an
\J Center for Teaching for Biliteracy
High Leverage Biliteracy Strategies
. Concep Atanment: Concept st s
Teaching for @ sirsney wheren derts corstrc D
La Cosecha F et of ot or e, Ay the rtsor oo
Nowi .
et i o e e = v
LT eachrcaeredand o] aporoah,
Karen Beeman T Concept thy il s nd then
e . 8 - e ———
Vilody Whaon . = Weangtl rame (., contnt s it thre)
£ Stratogy Name and Description | Langusge Supportssnd Notes
Institute Outcomes: H Sensory Supporss Grahic Suppors Ineracive Suppors

. E | rosener 4 + Cans o

disrcs havedual anguage programs, | eerert e sen Arvards uing -

and how the goas of the program il T e

and pedagogy statement Loveel e shard xprknce, sl

program meets the needs o al of s st ey et oy bt
. o meaning soteaton ot pste el | oo S

bilinguals. ® Meaningful

graphic, and interactive) engage all ear
included during instruction n each prog

ilitera Cy
o,
oo

Resource - Pgs 6-7
Packet |

A
=
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I
High Leverage Biliteracy Strategies

High Leverage Biliteracy Strategies

Strategy Name and Language Supports and Notes
Concept Attainment: Concept attainment is
a constructivist strategy wherein students
construct an understanding of a new concept s (rea o Charns
through a series of hints or examples of the
concept. This is in contrast to the more
teacher-centered (and abstract) approach,
where the teacher tells the students the
concept they will be studying and then
describes the concept to the students.

Sensory Supports Graphic Supports Interactive Supports

In pairs or partners

In triads or small groups
In a whole group

Using cooperative group
structures

With the Internet (Web
sites) or software programs
In the native language (L1)

mentors

‘Teaching for

Teaching for Biliteracy Book: page 81-82 B i li t e r aCy

Strengthening Bridges

Strategy Name and Descrption between Languages
Language Experience Approach (LEA):
Students experience something meaningful
together (go on a field trip, conduct an
experiment, read a story). Afterwards, using
sentence prompts and strategic partners, the
teacher asks students to suggest sentences to KAREN BEEMAN
retell about the shared experience, and their
contributions are transcribed into a written
piece. This shared text becomes a meaningful
literary resource that may be used as a
writing mentor text, reading fluency practice,
and/or meaningful application of grade-level
language standards and foundational skills.

Interactive Supports

In pairs or partners

In triads or small groups
In a whole group

Using cooperative group
structures

ith the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

CHERYL UROW

Teaching for Biliteracy Book: page 94 & 104-
105

© Center for Teaching for Biliteracy

38
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h Leverage Biliteracy Strategies

Strategy Name and

Lang

uage Supports and Notes

Concept Attainment: Concept attainment is
a constructivist strategy wherein students

Sensory Supports

Graphic Supports

Interactive Supports

construct an understanding of a new concept
through a series of hints or examples of the
concept. This is in contrast to the more
teacher-centered (and abstract) approach,
where the teacher tells the students the
concept they will be studying and then
describes the concept to the students.

Teaching for Biliteracy Book: page 81-82

Real-life objects (realia)
Manipulatives

Pictures & photographs
Tlustrations, diagrams & drawings
Magazines & newspapers

Physical ac
Videos &
Broadcasts
Modcls & figures

vities

Ims.

* Charts
* Graphic organizers
* Tables

Graphs
Timelines
Number lines

In pairs or parners
In triads or small groups
In a whole group

Using cooperative group
structures

With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

© WIDA Language Development Standards

Strategy Name and Description

Language Experience Approach (LEA):
Students experience i i

Language Supports and Notes

together (go on a field trip, conduct an
experiment, read a story). Afterwards, using
sentence prompts and strategic partners, the
teacher asks students to suggest sentences to
retell about the shared experience, and their
contributions are transcribed into a written
piece. This shared text becomes a meaningful
literary resource that may be used as a

Sensory Supports Graphic Supports Interactive Supports
Real-life objects (realia) Charts « In pairs or partners
Manipulatives Graphic organizers * In triads or small groups
Pictures & photographs Tables « Inawhole group

Hlustrations, diagrams & drawings
Magazines & newspapers

Physical activiies

Videos & Films

Broadcasts

Models & figures

Using cooperative group
structures

ith the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

writing mentor text, reading fluency practice,
and/or ication of grade-level
language standards and foundational skills.

Notes:

Teaching for Biliteracy Book: page 94 & 104-
105

© WIDA Language Development Standards

© Center for Teaching for Biliteracy

www.TeachingForBiliteracy.com

Resource Packet Page 6 [}

.

39

Concept Attainment
with Sentence Prompts and TPR

‘Teaching for
Biliteracy

Strengthening Bridges
between Languages

KAREN BEEMAN

CHERYL UROW

gForBiliteracy.com

Students use visuals
and sentence prompts

to identify the concept.
New vocabulary is
introduced with visual

and kinesthetic support
to support meaning.

40

www.TeachingForBiliteracy.com

11/11/26
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Recursos
naturales
renovables

41

Language Supports

Sensory Supports Graphic Supports Interactive Supports
* Real-life objects (realia) L [ ¢ Chars
. anin fren SFEPIIC organizers o= e 0
+ Tables
o TSRO drawings | * Graphs 2
o 2 he ¢ Timelines structures
e Number lines e With the Internet (Web
o sites) or software programs
* Broadcasts ¢ In the native language (L1)
* Models & figures ¢ With mentors

© WIDA, Language Development Standards

www.TeachingForBiliteracy.com

42
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High Leverage Biliteracy Strategies

Strategy Name and Description

L Supports and Notes

Concept Attainment: Concept attainment is
a constructivist strategy wherein students

Sensory Supports Graphic Supports

construct an understanding of a new concept
through a series of hints or examples of the
concept. This is in contrast to the more
teacher-centered (and abstract) approach,
where the teacher tells the students the
concept they will be studying and then
describes the concept to the students.

Teaching for Biliteracy Book: page 81-82

Notes:

www.TeachingForBiliteracy.com

Real-life objects (realia)

Tables
+ Graphs
¢ Timelines

Pictures & photographs

Physical activities * Number lines

Broadcasts
Models & figures

Interactive Supports

In a whole group

structures
With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

Sorted photographs to distinguish
between renewable and
nonrenewable natural resources

43

while the students, guided by the teacher, act
out the story either silently or joining into the
narration using the key academic vocabulary.
This previews concepts and vocabulary from
the text through narration and movement.
While it is similar to TPR, the difference is
that there is not as much of an emphasis on
associating specific vocabulary with a specific

* Magazines & newspapers

Manipulatives * Graphic organizers
Pictures & photographs + Tables
Tlustrations, diagrams & drawings |+ Graphs

* Timelines
Physical activities * Number lines
Videos & Films
Broadcasts
Models & figures

© WIDA Language Development Standards.

Strategy Name and Language Supports and Notes
Adapted Reader’s Theater (ART): An l | i
adaptation of readers’ theater where the SIS (EeiE T i S
teacher summarizes or paraphrases a text Real-life objects (realia) + Charts In pairs or partners

In triads or small groups
In a whole group

Using cooperative group
structures

With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

movement. Notes:
* Meaningful Frame (i.e., content and unit theme)
Strategy Name and Description Language Supports and Notes
Fishbowl: A small group of students is l
Sensory Supports Graphic Supports Interactive Supports
selected to model a cooperative activity or Loy . s e i
center task in the "fishbowl," with the rest of « Real-life objects (realia) * Charts « In pairs or partners
the students observing their actions and * Manipulatives * Graphic organizers * In triads or small groups
language. The teacher guides the students in * Pictures & photographs * Tables * Ina whole group
the fishbowl through the activity, narrating * Illustrations, diagrams & drawings | * Graphs * Using cooperative group
and providing sentence prompts as needed. * Magazines & newspapers * Timelines structures )
After thi d b hei * Physical activities * Number lines * With the Internet (Web
er the students observe their peers * Videos & Films sites) or software programs
participating in the fishbowl, they return to o Bigadéasas + In the native language (L1)
their places and begin the same activity. * Models & figures * With mentors
Teaching for Biliteracy Book: page 82 & 136 btes: O Wi Lanmen Devsiopment Siarderds
* Meaningful Frame (i.e., content and unit theme)

. RESOUrce Packet Page 7 . .ocue

leverage pniteracy sudlegies, scan tne ux Loae!

www.TeachingForBiliteracy.com
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Fish Bowl

Students become the model

PIEIEWIIEF for demonstrating the
Biliteracy expectation rather than the
Strengthening Bridges

IR teacher telling students
~ what to do.

CHERYL UROW p . 82
& 136

www.TeachingForBiliteracy.com

KAREN BEEMAN
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éPuedo sacar las imagenes de la bolsa?

iClaro que si!

Gracias.

colocarlas boca arriba?

¢Me ayudas a

iPor supuesto! Dame
algunas y te ayudo.

En esta foto observo....

Es un(a)...
Son....

il

i

Pienso que es un(a)...Pero no sé
exactamente come se llama.
O Tal vez es...

No sé lo
gue es.

¢Qué opinas?

47

Estoy de acuerdo/desacuerdo porque...

Y quiero agregar que....
Ahora es mi turno.

Tomar turnos
con todas las
imagenes.

narration using the key academic vocabulary.
This previews concepts and vocabulary from
the text through narration and movement.
While it is similar to TPR, the difference is
that there is not as much of an emphasis on
associating specific vocabulary with a specific
movement.

Strategy Name and Description

Strategy Name and Language Supports and Notes

Adapted Reader’s Theater (ART): An l

Sensory Supports Graphic Supports Interactive rts
adaptation of readers’ theater where the Ppol zi it S
teacher summarizes or paraphrases a text Real-life objects (realia) + Chares « In pairs or partners
while the students, guided by the teacher, act Manipulatives * Graphic organizers * In triads or small groups
out the story either silently or joining into the Pictures & photographs * Tables * Ina whole group

Ilustrations, H .

agrams & drawings
Magazines & newspapers

Physical activitics + Number lines
Videos & Films
Broadcasts
Models & figures

© WIDA Language Development Standards
Notes:
* Meaningful Frame (i.e., content

and unit theme)

Using cooperative group
structures

With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

Fishbowl: A small group of students is
selected to model a cooperative activity or
center task in the "fishbowl," with the rest of
the students observing their actions and
language. The teacher guides the students i
the fishbowl through the activity, narrating
and providing sentence prompts as needed.
After the students observe their peers
participating in the fishbowl, they return to
their places and begin the same activity.

Teaching for Biliteracy Book: page 82 & 136

Graphic Supports

Sensory Supports

Interactive Supports

Videos & Films
Broadcasts

* Real-life objects (realia) + Chars .
* Manipulatives * Graphic organizers .
+ Pictures & photographs * Tables .
+ Tllustrations, diagrams & drawings | * Graphs .
* Magazines & newspapers + Timelines

+ Physical activitics + Number lines .

Models & figures

Meaningful Frame (i.e., content and unit theme)

For more
leverage biliteracy strategies, scan the QR

Resource Packet Page 7

In pairs or partners

In triads or small groups
In a whole group

Using cooperative group
structures

With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

more high
Code!

www.TeachingForBiliteracy.com

11/11/26
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N
The LEA — Language Experience

Approach with TPR

Students participate in
a shared experience.
Then, students co-
construct a text.

"Teaching for
Biliteracy

Strengthening Bridges
between Languages

g CHERYALVUROW | | p- 94 &
pp. 104 -
105 p

www.TeachingForBiliteracy.com

49

High Leverage Biliteracy Strategies

- SttrneigNamle(a:nd t‘r " : |‘ | L : S"PPOrtsandNotesl |
«  Meaningful frame or Context in which this

strategy was used.

COncept tney wiil De stuaying ana ten

! * Videos & Films sites) or software programs
describes the concept to the students.

Broadcasts In the native language (L1)
+ Models & figures « With mentors

Teaching for Biliteracy Book: page 81-82
© WIDA Language Development Standards
Notes:

Strategy Name and ription Language Supports and Notes
Language Experience Approach (LEA):

Students experience h ful Sensory Supports | Graphic Supports Interactive Supports
together (go on a field trip, conduct an

¢ Charts

experiment, read a story). Afterwards, using
sentence prompts and strategic partners, the
teacher asks students to suggest sentences to
retell about the shared experience, and their
contributions are transcribed into a written
piece. This shared text becomes a meaningful
literary resource that may be used as a
writing mentor text, reading fluency practic
and/or meaningful application of grade-lev
language standards and foundational skills.

Teaching for Biliteracy Book: page 94 & 104!
105

Real-life objects (realia)

In pairs or partners
Manipulatives

sraphic organizers
Tables
* Graphs

In triads or small groups
In a whole group

Using cooperative group
* Timelines structures

Pictures & photographs
Hlustrations, diagrams & drawings
Magazines & newspapers

+ Physical activities + Number lines + With the Internet (Web
* Videos & Films sites) or software programs
+ Broadcasts + In the native language (L1)

Models & figures

With mentors

Resource Packet Page 6

© Center for Teaching for Biliteracy

50
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High Leverage Biliteracy Strategies

Strategy Name and

Lang

uage Supports and Notes

Concept Attainment: Concept attainment is
a constructivist strategy wherein students
construct an understanding of a new concept
through a series of hints or examples of the
concept. This is in contrast to the more
teacher-centered (and abstract) approach,
where the teacher tells the students the
concept they will be studying and then
describes the concept to the students.

Teaching for Biliteracy Book: page 81-82

Strategy Name and Description

Sensory Supports

Graphic Supports

Interactive Supports

Real-life objects (rea
Manipulatives
Pictures & photographs

a)

)

llustrations, diagrams & drawings

Magazines & newspapers
Physical activities

Videos & Films
Broadcasts

Models & figures

« Charts

* Graphic organizers
Tables

sraphs

« Timelines

* Number lines

In pairs or partners
In triads or small groups
In a whole group

Using cooperative group
structures

With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

© WIDA Language Development Standards

Meaningful Frame (i.e., content and unit theme)

Language Experience Approach (LEA):
Students experience something meaningful
together (go on a field trip, conduct an
experiment, read a story). Afterwards, using
sentence prompts and strategic partners, the
teacher asks students to suggest sentences to
retell about the shared experience, and their
contributions are transcribed into a written
piece. This shared text becomes a meaningfull
literary resource that may be used as a
writing mentor text, reading fluency practice,
and/or meaningful application of grade-level
language standards and foundational skills.

Teaching for Biliteracy Book: page 94 & 104-
105

Sensory Supports

Graphic Supports

Interactive Supports

Real-life objects (realia)
Manipulatives
Pictures & photographs

llustrations, diagrams & drawings

Magazines & newspapers
Physical activities

Videos & Films
Broadcasts

Models & figures

Charts
aphic organizers

Number lines

In pairs or partners
In triads or small groups
In a whole group

Using cooperative group
structures

With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

© WIDA Language Development Standards

© Center for Teaching for Biliteracy

51

Strategy Name and p

Language Supports and Notes

Adapted Reader’s Theater (ART): An
adaptation of readers’ theater where the
teacher summarizes or paraphrases a text
while the students, guided by the teacher, act
out the story either silently or joining into the
narration using the key academic vocabulary.
This previews concepts and vocabulary from
the text through narration and movement.
While it is similar to TPR, the difference is
that there is not as much of an emphasis on
associating specific vocabulary with a specific
movement.

Teaching for Biliteracy Book: page 81

agazines & newspapers
Physical activities

Videos & Films
Broadcasts

Models & figures

Timelines

Number lines

Sensory Supports Graphic St I ive Supps
* Real-life objects (realia) * Charts « In pairs or partners
* Manipulatives * Graphic organizers * In triads or small groups
« Pictures & photographs « Tables « Ina whole group
+ Tllustrations, diagrams & drawings | * Graphs + Using cooperative group

structures
With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

Notes:
.

© WIDA Language Development Standards

Meaningful Frame (i.e., content and unit theme)

www.TeachingForBilit

Strategy Name and Language Supports and Notes

Fishbowl: A small group of students is

! group _u e . _' Sensory Supports Graphic Supports Interactive Supports
selected to model a cooperative activity or
center task in the "fishbowl," with the rest of * Real-life objects (realia) * Charts « In pairs or partners
the students observing their actions and * Manipulatives * Graphic organizers * In triads or small groups
language. The teacher guides the students in * Pictures & photographs * Tables * Ina whole group

i Vi i * Tllustrations, diagrams & drawin, * Graphs * Using cooperative grou

the fishbowl through the activity, narrating 1l diagrams & drawings Graph Using coop group

and providing sentence prompts as needed.
After the students observe their peers
participating in the fishbowl, they return to
their places and begin the same activity.

Teaching for Biliteracy Book: page 82 & 136

eracy.com

azines & newspapers
Physical activities

Videos & Films
Broadcasts

Models & figures

Timelines
* Number lines

structures
With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

Notes:
.

For more information about the strategies above and descriptions to even more high

© WIDA Language Development Standards

Meaningful Frame (i.e., content and unit theme)

leverage biliteracy strategies, scan the QR Code!

11/11/26
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e
Agenda:

Welcome & Introductions

Characteristics of Biliteracy Instruction
Sample Instruction: Part 1 Building Oracy and
Background Knowledge

* Session Closure and Evaluation

Pl
\.1J
www.TeachingForBiliteracy.com
Biliteracy Unit Framework
Unit Theme:
* Content Area Standards
e Spanish Language Art
e Spanish Language De'
e Content and Literacy E
e Summative Assessme +
Building Oracy, Background Bockgraind T
e Academic listening anc Listening Speaking 8 edge slopment.
Developed at the beg [ — [ wopes w2 introduced throughout the unit. -O'l
Oracy, background knowledge, and language comprehension Oracy, background knowledge, and m
« Comprehensive literacy routines, strategies and reading Iangua’ge comprehension . —
behaviors. " ="
¢ Inquiry <
Writing ¢ Investigations (0]
e Oracy, background knowledge, and language comprehension e Experiments >
* Comprehensive literacy routines, strategies writing behaviors. e Experiences 7]
Foundational Skills and Fluei n
e Oracy, background kno (D
e Phoneme Awareness, F m
Orthography (/2]
e Vocabulary backgrounc 3
Inquiry Reading Writing Word
Recognition g
Bridge — Transfer Bridge - Transfer and Practice. Bridge: Contrastive Analysis —
e lllustration Practice the new language (includes Phonology
« Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar
Pragmatics.
[=}
wvw.icaulinigrul piiteiacy.cutii

54

www.TeachingForBiliteracy.com 27



11/11/26

]
ﬂﬁycenterfoﬂeachingmr Biliteracy

Teaching for Biliteracy in Action!
La Cosecha Pre-Conference Institute, November 11, 2026 — Santa Fe, NM

Cosecha PCI 2026 Resource Packet-Teaching for Biliteracy

Cosecha PCI 2026-3 Pillars of Dual Language Answers & Reflection
Cosecha PCI -2026 Kinder Sample BUF Emotions Universal Theme & ELA
Cosecha PCI 2026 Kinder U5 6 Steps of the Bridge

Cosecha PCI 2026 4th grade Unit 3 Sample BUF

Cosecha PCI 2026 4th grade unit 3 Bridge steps

an
\1J/
www.TeachingForBiliteracy.com

Content areas:
Scence and Spanish Language Ats

g
Content Area Instruction
+ Oracy, background knowledge, and language comprehension | 4 Oracy, background knowledge, and

behaviors.
« Inquiry

Writing « Investigations

« " Oracy, background knowledge, and language comprehension |« Experiments

os. |+ Experiences

nnnnnnnnnnnnnnnnnnnnnnnnnn
. Asisedie Writing in the other language)

www.TeachingForBiliteracy.com
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Sample 4t Grade Science/SLA BUF

Condensed BUF: Science & Spanish Language Arts Unit 3

Grade: 4t

Language: Spanish ‘

Content areas:
Science and Spanish Language Arts

Unit Numher- 2
Unit Name: Ou

Essential Question: How does our quest |

V113 —

Standards

NGSS Standards

CCSS Writing Standards
Opinion (Essay)

CCSS Reading Standards
Informational Texts

4-ESS3-1 Obtain and combine information to
describe that energy and fuels are derived
from natural resources, and their uses affect
the environment. [Clarification Statement:
Examples of renewable energy resources
could include wind energy, water behind
dams, and sunlight; non-renewable energy
resources are fossil fuels and fissile materials.
Examples of environmental effects could
include loss of habitat due to dams, loss of
habitat due to surface mining, and air
pollution from burning of fossil fuels.]

3-5 ETS1-1 Define a simple design problem
reflecting a need or a want that includes
specified criteria for success and constraints
on materials, time, or cost.

3-5 ETS1-2 Generate and compare multiple
possible solutions to a problem based on how

'W.4.1 Write opinion pieces on topics or texts,
supporting a point of view with reasons and
information.

e Introduce a topic or text clearly, state
an opinion, and create an
organizational structure in which
related ideas are grouped to support
the writer's purpose.

e Provide reasons that are supported by
facts and details.

e Link opinion and reasons using words
and phrases (e.g., for instance, in order
to, in addition).

e Provide a concluding statement or
section related to the opinion
presented.

W.4.4 Produce clear and coherent writing in
which the development and organization are
appropriate to task, purpose, and audience

RL.4.1 Refer to details and examples in a text
when explaining what the text says explicitly
and when drawing inferences from the text.

RI.4.3 Explain events, procedures, ideas, or
concepts in a historical, scientific, or technical
text, including what happened and why, based
on specific information in the text.

RI.4.4 Determine the meaning of general
academic and domain-specific words or
phrases in a text relevant to a grade 4 topic or
subject area.

RI4.7 Interpret information presented visually,
orally, or quantitatively (e.g., in charts, graphs,
diagrams, time lines, animations, or
interactive elements on Web pages) and
explain how the information contributes to an
understanding of the text in which it appears.

57
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Sample 4" Grade Science/SLA BUF

Unif

ig Ideas

Science Content Big Ideas:
1. |want my students to understand that the energy and fuels that humans use are derived from natural sources, and their use affects the
environment in multiple ways (4-ESS3-1).
a. For example, building a dam for hydropower can lead to a loss of habitat.
b. For example, burning fossil fuels to power the lights in a school can cause air pollution.
2. |want my students to understand that some resources are renewable over time, and others are not.

a. For example, wind energy, hydroelectric power (water energy),
Big Ideas

naturally.
b. For example, fossil fuels and fissile materials are non-renewabl

1. |'want my students to understand that any application of a science or engineering solution to a problem has both intended and unintended

consequences (4-ESS3-1).

a. For example, the creation of wind farms impacts the environment by creating a renewable energy source (intended) and causing
habitat loss and fragmentation (unintended).
b. Fo Language Arts Big Ideas: | want students to understand that when reading complex, grade-level informational text (RI.4.10), it is important to

Science Inquiry Big Ideas:

to e Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from the text (R1.4.1).
e Explain events, procedures, ideas, or concepts in a historical, scientific, or technical text, including what happened and why based on specific

Engineering, Teck information in the text (R1.4.3).

1. lwant my e Determine the meaning of general academic and domain-specific words or phrases in a text relevant to a grade 4 topic or subject area (RI.4.4).
environm( e Interpret information presented visually, orally, or quantitatively (e.g., in charts, graphs, diagrams, timelines, animations, or interactive
Different j elements on Web pages) and explain how the information contributes to an understanding of the text in which it appears (RI1.4.7).
the constr e Draw evidence from literary texts to support analysis, reflection, and research (W.4.9).

a. Fo

en ...to be able to write their own opinion essay (W.4.1) where they

b. Fo e Introduce a topic or text clearly, state an opinion, and create an organizational structure in which related ideas are grouped to support the
. writer's purpose (W.4.1A).

®N o Provide reasons that are supported by facts and details (W.4.18).
2. lwantmy| o i opinion and reasons using words and phrases (e.g., for instance, in order to, in addition) (W.4.1C).
solution ir e Provide a concluding statement or section related to the opinion presented (W.4.1D).
a. Fo

ne| respond to the questions, Can the United States really be 100% carbon-free by the year 2050 by only relying on renewable energy? Is this a realistic
b. Fo| goal?

N

58
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Sample 4t Grade Science/SLA BUF

Unit Flow Chart
Unit Launch: Initial Oracy for Science
Students will develop oracy and background knowledge around energy and fuels that come from renewable and non-renewable natural
resources.

2

Investigation 1: Science Inquiry and Literacy
(reading to build knowledge about the science topic and writing about **

In the first investigation of the unit, students use the oracy developed « U n It F I ow ‘ h a rt
launch (and more if necessary) to gather and combine information abc

renewable and non-renewable energy sources and their uses. Student:

| Using texts about renewable and non-

information gathered in writing their opinion essay (described below) and in the Students build oracy around the language of the
collaborative problem-solving project (described below). reading standards AND the content compatible
and content obligatory language in the text in
Foundational Skills, Speaking and Listening, Language, and Language Development anticipation of formal reading instruction.
Standards to be integrated will be identified and added later. PN
Investigation 2: Science Inquiry and Literacy ding and ding to Infor |
(reading to build knowledge about the science topic and writing about the science topic) Texts: Students engage in formal reading
instruction, using informational texts, and
In the second investigation of the unit, students continue to develop oracy and gather focusing on the skills and expectations of the
and combine information on the environmental impact of the use of both renewable informational reading standards. Students
and non-renewable sources of energy. This information will also be used when writing respond to text both orally and in writing.
their opinion essay (described below) and in the collaborative problem-solving project
(described below). Foundational Skills, Speaking and Listening,
Language, and Language Development
Foundational Skills, Speaking and Listening, Language, and Language Development Standards to be integrated will be identified and
Standards to be integrated will be identified and added later. added later.
v

Science and i ing Collab ive P Solving Project Writing: Opinion Essay
Students will apply the knowledge and

59

I ]
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Unit Storyline

In this third integrated science and Spanish Language Arts unit of the year, students will engage in inquiry around energy and fuels. Specifically,
students will investigate how energy and fuels are derived from natural resources (both renewable and non-renewable) and how their uses
affect the environment (4-ESS3-1). This unit’s investigations and inquiry will allow students to implement the science and engineering practice of
obtaining and combining information from books and other reliable media to explaln phenomena rather than from ccnstrucnng and usmg
models (as in unit 1) or from collecting evidence from their own hand- ot ot e
problem-solving project where they will apply what they have learned

dependence on non-renewable energy (3-5 ETS1-1, 3-5 ETS1-2). Atth U n It Sto r I I n e ach
student to use what they have learned about renewable and non-rene y

order to create a poster that illustrates the benefits and challenges of |

As students work to obtain and combine information about the fuels and the effects of their uses on the environment (4-ESS3-1), they will also
focus on meeting reading informational text standards (Rl 4.1, Rl 4.3, Rl 4.4, Rl 4.7, R1 4.10). In addition, students will work to meet writing
standards as they take notes on the texts they read and as they write an opinion piece based on the information they have collected (W.4.1,
W.4.4, W.4.6, W.4.8, W.4.9, W.4.10). Their opinion essay will respond to the question: Should the United States try to be 100% carbon-free by
the year 2050 by relying on clean energy such as renewable energy, nuclear energy, or waste?

Science Inquiry:

Over the course of the unit, students will engage in two different investigations to build their understanding of sources of energy and how their
uses affect the environment (4-ESS3-1). In each investigation, the students will gather and combine information from a variety of print and
media sources (including but not limited to books, online articles, state government energy websites, charts, diagrams, and graphs) (4-ESS3-1).
As the students gather and combine information during the investigations, the teacher will have the opportunity to support students in taking
notes and categorizing the information collected, and in providing a list of sources (W.4.8, W.4.9, W.4.10).

The first investigation will focus on gathering and combining information in order to understand the difference between renewable resources
(like wind, water, and solar, which renew over time) and non-renewable resources (such as fossil fuels and fissile material, which do not renew)
and to describe some ways that each of these sources of energy are used.

In the second investigation, students will investigate the environmental impact of the use of both r and sources of
energy. For example, students will discover that dams, which use a renewable source of energy (water) and surface mining for coal (a non-

|| renewable source of energy) BOTH cause the loss of habitats for a variety of plants and animals. While students may consult print and media

www.TeachingForBiliteracy.com 30



Sample 4t Grade Science/SLA BUF

Biliteracy Unit Framework Components

Building Initial Oracy and Background ledge: L ion - Using strategies such as Concept Attainment, Sorts,
Sentence Prompts, TPR, Adapted Reader Theater (ART), etc., students develop initial oracy and background knowledge. Throughout the
unit, oracy for academic language found in informational texts, reading, and writing skills from the language of the standards, and
content-specific academic language continue to be developed. (See the Reading Comprehension, Writing, and Content section below).

4-ESS3-1 Obtain and combine information to describe that energy and fuels are derived from natural resources, and their uses affect the
environment. [Clarification Statement: Examples of renewable energy resources could include wind energy, water behind dams, and
sunlight; non-renewable energy resources are fossil fuels and fissile materials. Examples of environmental effects could include loss of
habitat due to dams, loss of habitat due to surface mining, and air pollution from burning of fossil fuels.]

Strategies to use may include:

e Concept Attainment (p.81-82): Through analysis of a series of photos shared by the teacher, students will attain the concepts of
renewable and non-renewable natural resources 4-ESS3-1
o Images for; la luz solar, el viento, el agua corriente, el carbén, el petrdleo, el gas natural, los recursos naturales, renovables,
no renovables
e Concept Attainment or Picture Sort (p.83): Students match images into pairs (closed sort) by determining the relationship
between the images (renewable energy source and how we harness the energy and non-renewable energy source and how we
extract the resource) 4-ESS3-1
o lmasges: la luz solar, el viento, el agua corriente, el carbdn, el petrdleo, el gas natural, los paneles solares, la represa
hidroeléctrica, las turbinas edlicas, la plataforma petrolera, las bombas de fracturacion, la mineria del carbén, el pozo de
gas natural, extrae, captura, el aparato o el mecanismo
e Sentence Prompts (p. 83) with images used to scaffold students in producing complete sentences when observing examples of
natural resources. 4-ESS3-1
o Yoobservo__.
En las dos fotos observo ___. B U F C t
EN las tres fotos hay ___. o m p o n e n S
En las cuatro fotos noto que ___
Lo que tienen en comtin todas las fotos es __.
Todas las fotos son ejemplos de |

o o o0 o o

61

|4"' grade Science and Spanish Language Arts Unit 3: Our Quest for Energy
Formative Assessment 1: Initial Oracy for Science Anecdotal Record Chart — SAMPLE

Outcomes
4-ESS3-1 Obtain and A. Identify examples of natural resources.
combine B. Identify examples of energy and fuels that come from natural resources.
information to C. Identify examples of renewable energy sources.
describe that energy D. Identify examples of non-renewable energy sources.
and fuels are
derived from Sensory Supports Graphic Supports Interactive Supports
natural resources Pictures/images T-chart (concept attainment) Whole group
and their uses affect Total Physical Response Sentence Prompts Strategic partners
the environment.
Identifies examples of | Demonstrates Identifies examples of | Demonstrates Identifies examples of | Demonstrates
natural resources by productive language renewable and non- productive language energy and fuels that | productive language
exhibiting receptive by speaking words renewable energy by speaking words come from natural by speaking words
Student name: language (actions with TPR sources by exhibiting with TPR resources by with TPR
during TPR) receptive language exhibiting receptive
(actions during TPR) language (actions
during TPR)
los recursos naturales | los recursos naturales | las fuentes de energia | las fuentes de energia | el aparato o el el aparato o el
la luz solar la luz solar i i
el viento el viento no renovables no renovables captura captura
el agua el agua reponer reponer lo convierte lo convierte
la materia vegetal la materia vegetal la energia la energia
el carbon el carbén los paneles solares los paneles solares
el petréleo el petréleo las turbinas edlicas las turbinas edlicas
el gas natural el gas natural la represa la represa
hidroeléctrica hidroeléctrica
la mineria la mineria
° La fabrica la fabrica
la bomba de la bomba de
Formative
extrae extrae
un pozo un pozo
AS S e s S m e n t S poner en marcha poner en marcha
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Sample 4t Grade Science/SLA BUF

COMPLETED SAMPLE Learning Plan for THIS Unit
https://bit.ly/SLA OurQuestforEnergyLP

Day to Day Planning Template — English
https://bit.ly/T4BLPT

Day to Day Planning Template — Spanish

https://bit.ly/T4BEP

6-step Planning Framework for the Bridge
https://bit.ly/BridgeFramework6Steps

Sample Formative Assessment Templates
https://bit.ly/Unit5FAs

Additional Resources

www.TeachingForBiliteracy.com

¢
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|4"' grade Science and Spanish Language Arts Unit 3: Our Quest for Energy

4-ESS3-1 Obtain al . Identify examples of natural resources.

combine . Identify examples of energy and fuels that come from natural resources.
information to . Identify examples of renewable energy sources.

describe that enel . Identify examples of non-renewable energy sources.

and fuels are

derived from
natural resources

Strategic partners

Total Physical Response Sentence Prompts

and their uses affect

* |dentify examples of natural resources. lieve

* Identify examples of energy and fuels that  ,aq?
come from natural resources. m

* |dentify examples of renewable energy
sources.

* Identify examples of non-renewable energy -
sources.

64
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Sample Yearlong Biliteracy Map - 4th Grade 50/50

Grade Level 4 - Language and Content Allocation 50% Spanish; 50 % English (Math in English)

Contant Standarss: Content tandaras: NGSS
Ness: P e et v Content Standards: NOSS
e Bty e tompan e fmaton s s | SO
from objects and entering the eye allows objects to be currents. prteey solutions that use patterns to transfer
p et
gy ot ones e s Co gt
4est Convarts Snargy from e fom 10 anathor 35 ETS1-1 = 3-5-ETS1-3. y in
i, bohav g ==
i i cot pres =
e model
s 1 o oo o e s e o Bl e et o
B oo e e ek e ey o et e e
Information i diffarent ways. e ot o oy s f 2 5751 i oyt s i s o
o prowype macon o v Soemote o s e a5 comrs e gt o3
it -narrati -W.a B Writing Standards - Wa.1 - Opinion =
I Bt A et e ] t B S Writing Standards - Wa.1 -Opinion - Editorial | | writing Standards - W43 Narrative-
TR e Wa.4; WA.5; W 6; WAS; WA.9; W.4.10 Wi, W.4.8; W4.9; W4.10 WA4.4; Wa.5; W.4.7; W4.8; W4.10 (Fiction or Nonfiction Personal Essay)
Unit 1-ELA & SS - Civics and Salmon Unit 2 ELA & S Unit 3-ELA & SS. Unit 4-ELA &SS.
ro— . " - - -
figh
are i contict with herights of anothercommunity? Whose rues? . po E=S
WA SS Content Standards: WA $S Content Standards:
1 Kot sty of hroclogy i necesary o ndorstancing.| WA 88 Content Standards: Understands the basic elements of » community's sconomic
mon good and Individual libertios. C14.1; C14.2: C14.3; HIAH1AZ: niainans i v DA e ey e oo tom, distriby
Crecres ‘ ¢ s e s o pr e, en ooing 1o wors wennd . G141, | | and services,
i e et st s | EZ421 243 E244;E245
Pty gt e <orieios e sclons ity sl E341;
s o iy, G241 242 G245 s ¥ - o o o e e b e | [ES % Eo>
y caat; | e o
C342C343; C34.4;C345) ndorstand curar ssuosand v, 41,14 2 K443 1 4 | Srintves
Mm-sclu-nmm, school, -ml cun-numw, one is being “ | EA‘J
indod.” C4.4.1: C4. i ) munlp« Cause-afect ralationships, nking pas o present. H2.41
PR when looking at e world round us. 51 4.1, G142 iy e e g ||
[FEIRTECCT ST R @ e e AR e Sacaisudi sl sss1  sss2 ssss ssst
Writing Standards -W4.2 Informational - Fact Sheet wr(-;:g o c Wrting Standards - s e Writing Standards - W4.2 - Informative -
W.AT W48 W.4.9 WA.4 W.4.10 L (Historical Fiction) (Research Paper
" = = = W.4.5W.4.8 W.4.9 W.4.4 W.4.10 W.4.6 W.4.7 W.4.8 W44 WA10
R ety |; Reading Standerde s o (5 [3 Reading Standards - Literary Toxts. =ik Reading Standards - Literary Texts
I T o a - T ° § RL4.3; RL4.4; RI.A,S: RL4.9 3| | = RL4.2; RL.4.5; RL.4.7 v
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Sample Yearlong Biliteracy Map - 4th Grade

Time Subject

Grade Level 4 - Language and Conte  ["g.56 8.5 SEL and Classroom Community Building

e e ey b e s s
i i o o1 s o ot
et At rotcing

rqumont thatplants and animals s
R e e e | S e ] o Writing (independent, s
T et Ml
1o gt ot s e 9 2 e eagt ading (independent, sr
ndational Skills (Worc
d dent Practice
row 10 aign 10:30 - 11:00 IntErvention Block
14.4; W4.5; WLS,W‘A; W4.9; W.4.10 V4.4 11:00 _ 12:00 LUI"Ch/ReCeSS
12:00-1:15 Math - over the course of a math unit, the students will
Unit2ELA & SS: engagein:
| e Oracy development
are n confict with th rights of another community? Whse ries? o Math skills and practice
98,55 Gonlent Standacts: WA'SS Content Standards e Reading and writing as applied to math
common good and individual iberties. C1.4.1; C1.4.2; C1.4.3; e, ol connctons, and istorical v 14714 1:15-2:30 Social Studies and Language Arts —
e e e e e e T Over the course of each unit, the students will engage in...
citizen in one’s own community. C2.4.1; C2.4.2; C243 [ Wil
. . [ e Oracy & Background Knowledge development
€3.4.2;C3.4.3; C3.4.4;C3.45) m“i understand curot Issuss and evonts. H4.4.1: .4 2,Hi 4.3, (Language Comprehension)
hool, e being “ciic Differont cu eSS experiences/inquiry
minded.” C4.4.1 C4.4.2; kils: 5881
B Gy e o oo sk a6 T o%s . sass. sssa ¢ Whole group lessons
Writing Standards - W4.2 Informational - Fact Sheet Writing Standards - Wa.1 - Opinion - * Writing (independent, small group and whole group)
WATWAS WA WAk W10 kO WeT WAS WAAWATD o Reading (independent, small group. and whole group)
- Reading Standards - Informational Texts - E Reading Standards - Informational Texts o Foundati | Skills (Word
B RI4.2; RI4.4; RI4.5 RL4.7 B RI4.3; RI4.6; RL4Y
. d dent Practice

2:30-3:00 Specials

www.Teachir
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52 8 Student Seating
S S uo .

SECSE in Groups

o 'O (o]

Espanol
Spanish Classroom Library

Cienciasﬁ Lectura n Escritura
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Sample Program Language and Content Allocation Plan
Spanish The Bridge English

Math
K Science Spanish to English: Math, Science, Social Language Arts (Through Universal
(80/20) Social Studies Studies, Language Arts Themes)
Language Arts
Math Spanish to English: Math, Social Studies,
1 Social Studies Language Arts Science
(70/30) Language Arts ) ) ‘ Language Arts
English to Spanish: Science, Language Arts
Math Spanish to English: Math, Social Studies,
2 Social Studies Language Arts Science
() Language Arts Language Arts

English to Spanish: Science, Language Arts

. Math
Science

: . Social Studies
Language Arts REnglish to Spanish:
Math, Social Language Arts

Studies, Language
Arts

68
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K
(80/20)

1
(70/30)

(60/40)

objocts to bo.

1.1 Construct an argument that plants and animas
and external stu

e internal ctures that function

ool to describe that animals rocolvo.
it

ion through their senses,

Spanish

Math
Science
Social Studies
Language Arts

Math
Social Studies
Language Arts

Math
Social Studies
Language Arts

Science
Language Arts

Grade Level 4 - Language and Conte [ g0 251

Writing Standards W.4.3 -narrative

fiction
W4.4; W.4.5; W.4.8; W4.9: WA.10

the.

nal s00K)
6; W4.8; W4.9; W.4.10

The Bridge

Spanish to English: Math, Science, Social

Studies, Language Arts

Spanish to English: Math, Social Studies,

Language Arts

English to Spanish: Science, Language Arts
Spanish to English: Math, Social Studies,

Language Arts

English to Spanish: Science, Language Arts

Math, Social

Studies, Language

Arts

Sample Yearlong Biliteracy Map - 4th Grade

Sample Program Language and Content Allocation Plan

English

Language Arts (Through Universal
Themes)

Science
Language Arts

Science
Language Arts

Math
Social Studies
Lan e Arts

Time Subject

SEL and Classroom Community Building

Writing (independent, s
Reading (independent, sr
ndational Skills (Worc

Practice

10:30 - 11:00 Int€rvention Block

11:00-12:00

Lunch/Recess

12:00-1:15

nto what  now'

'good and individual liberties. C1.4.1;

Recognizes that one has rights and responsibiliies as a
n in one’s own community.  C2.4.1; C2.4.2; C24.3

Cl42.C1a3;

2:C343,C344;

‘may be different rules for different communities. C3.4.1;
;C3.4.5)

 school, and community, one is being “civid
ils:

Informational - Fact She
.8 W.4.9 Wa.4 W.4.10

Reading Standards - Informational Texts -
RI4.2; RI4.4; RI4.5 RI4.7

Math - over the course of a math unit, the students will
engage in:
= = * Oracy development

i ot o i SHac o ey s s ¢ Math skills and practice

e Reading and writing as applied ta math

riting (independent, s

ding (independent, sr

dational Skills (Worc
dent Practice

www.Teachir

2:30-3:00
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62 8 Student Seating g
SGgowao . 22
SE°S in Groups W
x S < 0
- ¥o) o =
© — - =
—_ 2 £ 0 =
4 = (/]
C i o ) Y -
n = o Q
n (@] =
© g >
a 5 sLe &
w 3 |c =
()] 1%2] —_ =+ U
= Rt (o c O
c S 2 a
= — 4 Q o o
%) o < n
D N
e =
9 =
(@) www.TeachingForBiliteracy.com =

71

T le Student Seating i
\ in Groups i
AT A oy Pg. 16 |

peay || Bunum

stjou

Teaching for Biliteracy
is most effective when all .
the structures work N

sapms| o
[e120s

yew

together. ath
(50/5¢ Studies
Miath, Social cunpudge Arts
Studies, Language

Arts

72
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8th Grade Student Sample Schedule

Subject

Language

Period 3 Elective English
Period 4 Math English
Period 5 Science English

Language Arts

www.TeachingForBiliteracy.com
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Sample Yearlong Biliteracy Map 6™ Grade
Hexo@ Suryive Perspectives ke A Stan};
v 0) omulate o! Sxperen w 4 alance humon
\M\(\(? \_\(\gg(? \hﬁs un%wuio r\)le sp +o{1‘hr\\)txg S&\Zc\t guroég‘”gpz'f (\;Eloer tr(i/\r\é(r)wen’m\qhee p
' il *e r
. ‘(\’QOV mo‘nonol rﬁ‘s \WCOV ma’r\ona}ﬂ \ﬁ‘&@a‘v\ono\ «‘_‘
v iy : i
: | Purpose
w\/\!, \/\{WH'IS m\{?wpo 7
o grow uo! SEE & b | /,__ =
0 o _\_ﬂ? maﬁ ol /L
§ Lﬁemry E?T ‘‘‘‘‘‘‘ | Tﬁom MR L o]
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Sample Yearlong Biliteracy Map — 6" Grade

6 5 UX‘\INO. Perspecwes o, ¢ A Sfanc

‘r’” \I\[\(\(;x‘r\(\gr(\g\hes | * Argumentative Writing
‘ * Informational Texts

o« All texts about individuals seen as
“heroes”

L ngﬁgﬁhuk m?&tpgae‘ i b

Fow ] hat |
| ™ Pupe

Literary

G TR |
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Sample Yearlong Biliteracy Map 6™ Grade
I T Flexcs Burviva) Porspestves Toke A Stanc
a hero? .
* Informational Texts
b« All texts about individuals seen as
‘ T hoe | CBC  Gonflict | ”Pu
EZ‘I‘ RO | g el 2 Ay 2 M VUK Fe
ﬁ B P S0Ciety 'Y“Pﬂl% Fow does tonflick I:Pn?m i.7]
‘\0 g\’ow \H . .
Narrative Writing
All texts about “coming of age”
\1J/
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(, | Whot mares 1o Argumentative Writing
“heroes”
L‘er\/ @ * Literary Texts
‘\

T T
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Sample Yearlong Biliteracy Map — 9t" Grade
For World Studies

==
OPINI0
y

A
=
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Sample Yearlong Biliteracy Map — 9" Grade
For World Studies

PPN o st i
i e

A
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Literacy Standards for 6-12t" Grade

[ Video | bap | seurn |

Subjects
_ History/Social Studies

_Science & Technical Subie

‘COMMON CORE

HOME - ABOUTTHESTANDARDS - WHATPARENTSSHOULDKNOW * STANDARDSINYOURSTATE - REA

Grades 6-12 Literacy in
History/Social Studies,
Science, & Technical

sobre los Estandares Académicos
Fundamentales, de clic aqui

( I) Padres: para mas informacién

0 JARDS + OTHER RESOURCES

www.TeachingForBiliteracy.com
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o C3Framework for S

*If using a published program or resource:

Overview: Biliteracy Curriculum ing Process

Steps. Components
LA Develop the program Vision and Pedagogy Statement and Look Fors that match the program pedagogy.
Program
Design
and First Using the Teaching for Biliteracy Recommendations, create the Language and Content Allocation Plan for all
Draft of grades and schedules that match for each grade level.
Siiterae¥ [ Review the instructional shift of the standards:
Map o NGSS

®  CCSS Language Arts (page i of the bilingual CCSS grade level packet)

®  Review its organization to determine how the standards and all the instructional shifts of each set of
standards are reflected and incoroorated into the

Standards- ... Standards- "
. based .. aligned |

Standards-Based

[ Standards-Aligned (Published Program)

Start mapping by bundling the content area

Begin to write year-long and unit storylines,
starting with the content focus.

Select the writing standards and the writing
genre, making sure they are a good fit with the
content.

Select the reading standards, thinking of the
connection between reading and writing (i.e.,
the reading texts become mentor texts for
writing).

Revise the storylines by adding the literacy
portion to the storylines and by describing how
content, literacy (reading and writing) is
integrated.

Create a yearlong grade level standards map

language).

Include the unit theme, the meaningful context

for learning (such as the topic of the unit), and

the standards addressed.

®  Analyze the unit themes. Are they

concrete or abstract? Are they
developmentally appropriate? Keep the
units that provide a concrete meaningful
frame and make appropriate
revisions/adjustments to those that do
not. Do this for each program language
(Spanish and English).

List the standards for each unit.
Determine what sets of standards are
used (CCSS ELA, S5, NGSS). Analyze how

the standards in each unit reflect the
instructional shifts and organization of
the standards. Adjust as needed.

Write the first draft of your year-long storylines
for each language.

Resource
Packet
Online

80

www.TeachingForBiliteracy.com

11/11/26

40



11/11/26

www.TeachingForBiliteracy.com

81

1 The Biliteracy Learning Environment r

Student Seating
in Groups

AJeaqi7 woousse|) ysi3ug

Spanish Classroom Library

Bilingual Books

82
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Sample Program Language and Content Allocation Plan
. . .
Spanish The Bridge English
Math
K Science Spanish to English: Math, Science, Social Language Arts (Through Universal
(80/20) Social Studies Studies, Language Arts Themes)
Language Arts
Math Spanish to English: Math, Social Studies,
1 Social Studies Language Arts Science
(70/30) Lanéuag: Alrts Language Arts
English to Spanish: Science, Language Arts
Math Spanish to English: Math, Social Studies,
2 Social Studies Language Arts Science
(60/40) Language Arts
Language Arts English to Spanish: Science, Language Arts

: Math
Science ) )
: . ocial Studies
Language Arts English to Spanish:
Math, Social anguage Arts
Studies, Language
Arts

3.5
(50/50)

Agenda:

Welcome & Introductions
Characteristics of Biliteracy Instruction
Sample Instruction: Part 1 Building Oracy and

Background Knowledge
Biliteracy Strategies

Sample Instruction: Part 2 The Bridge

www.TeachingForBiliteracy.com
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I 3200
Materials for today’s session

o Teachingec Hanting for T Bridge
T & The Bridgefor Transfer - Match the key
. - . . Words/phases/sentences tothe ther anguage
Teaching for Biliteracy in Action!
La Cosecha Pre-Conference Institute
November 11, 2026
Presenters Contact Information
Karen Beeman
Dana Baum ‘teachingforbiliteracyDH@gmail.com
Melody Wharton teachingforbiliteracyMW@gmail.com
p 5 The brdg
Institute Outcomes: Institute Over
+ Descrive the gols ofdual language programs, inclucing why
Gisticts have duallanguage programs, who they beneft, s30AM- 120
and how the goals of the program will be met (i.e., vision Whole Grou
and pedagogy statement
'+ Describe the students in language acquisition and biliteracy * Institute Weloon
programs inthe US and how the anguage acuisition Introductions
program meets the needs o all of s students + Studentsand Go
the
ping
gt Biteracy Unit
«  Identify and describe high leverage biliteracy strategies to (BUF)
use dring nstruction inany anguge. 3 The BridgsforTransfer - Practice the erms Tnthe | 6. The B7dge or Transfer Continued Extension —
« Descrie howlanguage development supports sersory, new language Practie i the other language
‘graphic, and interactive) engage all learners and are. 12:00-1:00 ¢
included durin instructon in each program angusge. wnch
+ Describebilteracy the Biteracy Unit Framework GUF) and
s characteristics, including that a uni s taught none.
language, it integrates language, literacy and content, and 1:00-3:00
includes the Bridge at the end of the unt, which has wo. Breakout e
nnnnnnnnn (by race bar

Resource
Packet

~_ pPg.8
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Unit Theme:
Content Area Standards
Spanish Language Arts Standards
Spanish Language Development Standards
Content and Literacy Big Ideas
Summative Assessment

ing Oracy, B d Ki and L Compreh
e Academic listening and speaking necessary for content instruction and literacy development.
o Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit.

Reading Comprehension | Content Area Instruction
e Oracy, background knowledge, and language comprehension « Oracy, background knowledge, and
e Comprehensive literacy routines, strategies and reading : A ?
S, language comprehension

e Inquiry
Writing * Investigations
e Oracy, background knowledge, and language comprehension o Experiments
* Comprehensive literacy routines, strategies writing behaviors. e Experiences

Foundational Skills and Fluency [Word Study)
e Oracy, background knowledge, and language comprehension
* Phoneme Awareness, Phonics, Decoding, Encoding,
Orthography
* Vocabulary background knowledge, syntax, and semantics

Summative Assessment

JUBWISSBSSY OAljew.lo

Bridge — Transfer Bridge — Transfer and Practice Bridge: Contrastive Analysis
o lllustration Practice the new language (includes Phonology

o Side by Side or Listening, Speaking, Reading, and Morphology
e Asise dice Writing in the other language) Syntax and grammar

www.TeachingForBiliteracy.com
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‘Teaching for
Biliteracy

Strengthening Bridges Chapter 10
between Languages &
Pg. 133

KAREN BEEMAN

CHERYL UROW

an
\1J/
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I ]
Language Use Norms — for adults

* Respect regionalisms.

e Use circumlocution.

e Avoid code-switching.

e Use this sentence starter: ¢Como se dice...
en espanol?

* Do not translate for your partner.

* Engage actively in the sample instruction.

* Be respectful students so that you can
experience the strategies.

www.TeachingForBlliteracy.com
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Marking the Language of Instruction

oooooooo

www.TeachingForBiliteracy.com

]
The Bridge- Step 1
happens during the Spanish
part of the day
and is
facilitated by the Spanish
teacher

www.TeachingForBiliteracy.com
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The Bridge- Step 2
happens during the Spanish
part of the day
and is
facilitated by the Spanish
teacher

www.TeachingForBiliteracy.com
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Espainol | English

Los recursos
naturales
Las fuentes
de energia
renovable
Los paneles
solares

La energia
solar

Las turbinas
edlicas

s Otep2 an
bustibles Y
combus www.TeachingForBiliteracy.com

fosiles
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]
The Bridge- Step 3
happens during English
portion of the day
and is
facilitated by the English
teacher

www.TeachingForBiliteracy.com
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The Bridge- Step 4
happens during English
portion of the day
and is

teacher

www.TeachingForBiliteracy.com

facilitated by the English

95

~ .
Espaiol | English e 5
Los recursos Natural

naturales resources

Las fuentes Renewable

de energia energy

renovable sources

Los paneles Solar panels

solares

La energia Solar energy

solar

Las turbinas Wind

edlicas ines

Los Step 4 il fuels

combustibles www.TeachingForBiliteracy.com

fésiles

96

www.TeachingForBiliteracy.com

11/11/26

48



The Bridge- Step

and is

teacher

www.TeachingForBiliteracy.com

5

happens during English
portion of the day

facilitated by the English

97
~ o Espariol English —

E S p ano I E n gl IS h Sustantivo adjetivo |  adjective noun
los recursos natural resources
naturales

DS recursos Natura los paneles solares | solar panels
- Jles resa A la energia solar solar energy
. el gas natural natural gas
Uentes enewan las turbinas edlicas | wind turbines
AE energl'a energy Los combustibles fossil fuels
m — fosiles

reng —

Los conceptos explicit concepts

os paneles Solar pane explicitos
ara Los conceptos implicit concepts

- | implicitos

La energia Solar energy El acento ténico tonic accent

solar

Las turbinas Wind

edlicas ines

Step 5 . P

LOS ‘|I fue|S AN

. \1/
combustibles : .
.. www.TeachingForBiliteracy.com
fosiles
98
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Planning for the Bridge

Resource
packet p. 8

As an observer, I noticed

99

]
The Bridge- Step 6
happens during English
portion of the day
and is
facilitated by the English
teacher

www.TeachingForBiliteracy.com
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Debrief The Bridge

4N
I
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Sample Biliteracy Schedule — 50% of Day in Spanish and 50% of Day in English

Time

Subject

Language

8:00-8:30

SELand Classroom Community Building

SPANISH

8:30-10:30

‘Social Studies and Language Arts
Over the course of each uni, the students will engage n...

Social Studies experiences/inquiry

Whole group mini lessons

Writing (independent, small group and whole group)
Reading (independent, smell group and whole
group)

« Foundational Skils and Language Comprehension
(Word Study)

@ _Independent Practice

ceeee

SPANISH

8th Grade Student Schedule

Subject

Language

Period 1

Social Studies

Spanish

Period 2

Language Arts

Spanish

10:30 - 11:00

Interventions

Tanguage identified by the
teacher(s) and based on
student need

Period 3

Elective

English

11:00 - 12:00

Lunch/Recess

Student choice

12:00 - 1:00

Miath - over the course of a math un't, the students wil
engagein:

@ Oracy development

o Reading and Writing

ENGLISH

Period 4

Math

English

Period 5

Science

English

1:00-2:30

‘Science and Language Arts—

Over the course of each unit, the students will engage in..
Oracy

Science experiences/inquiry

Whole group mini lessons

Writing (independent, small group and whole group)

Reading (independent, small group and whole

group)

Foundational Skills and Language Comprehension

(Word Study)

»_independent Practice

ceeee

ENGLISH

Period 6

Language Arts

English

2:30-3:00

‘Specials

If possible, half are offered in
Spanish and half in English

The Bridge isn’t in the schedule.

So, when does each step take place?

www.TeachingForBiliteracy.com
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Unit Theme:

¢ Content Area Standards

Spanish Language Arts Standards
Spanish Language Development Standards
Content and Literacy Big Ideas
Summative Assessment

ing Oracy, B d Ki
e Academic listening and speaking necessary for content instruction and literacy development.
o Developed at the beginning of the unit and whenever new language or concepts are introduced throughout the unit.

and L

Compreh

Re

What did we do
during the Bridge?

. uracy, backgrouna knowieage, ana ilanguage comprenension
* Phoneme Awareness, Phonics, Decoding, Encoding,

Orthography
* Vocabulary background knowledge, syntax, and semantics

Bridge — Transfer
o lllustration

e Side by Side or
e Asisedice

Bridge — Transfer and Practice
Practice the new language (includes
Listening, Speaking, Reading, and
Writing in the other language)

Bridge: Contrastive Analysis
Phonology

Morphology

Syntax and grammar

www.TeachingForBiliteracy.com

1104
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Planning for the Bridge ‘

1. Review in the language of instruction 4. The Bridge for Transfer: Match the key
words/phrases/sentences to the other language

Resource
packet p. 8

4th Grade Science & SLA Unit 3
Planning for the Bridge from Spanish to English

1. Review in the language of Instruction | 4. The Bridge for Transfer - Miatch the key

‘words/phrases/sentences to the ather language

o rencusbles

2. Elicit key words/phrases/sentences in the 5. The |
language of instruction from students

Facilitated by the
English teacher
= during English time

5 y The | 5. The Bridge for Analysi
language of instruction from students

3. The Bridge for Transfer: Practice the terms in the 6. The
new language (i.e., build oracy in the opposite
language).

Facilitated by the
ish teacher
during Spanish ti

3. The Bridge for Transfer - Practice the terms n | 6. The Bridge for Transfer: Practice

the new language
=
Hmm s

Faciitated by the

English teacher
during English time

105

Planning for the Bridge

1. Review in the language of instruction 4. The Bridge for Transfer: Match the key
words/phrases/sentences to the other language

These steps
are
a framework
to use for
planning.

2. Elicit key words/phrases/sentences in the 5. The Bridge for Contrastive Analysis
language of instruction from students

3. The Bridge for Transfer: Practice the terms in the 6. The Bridge for Transfer: Practice
new language (i.e., build oracy in the opposite
language).

106
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Facilitated by
the Spanish
Teacher during
Spanish Time

Facilitated by
the Spanish
Teacher during
Spanish Time

Planning for the Bridge

Recursos naturales | Recursos naturales
renovables no renovables

1. Review in the language of instruction 4. The Bridge for Transfer: Match the key
words/phrases/sentences to the other language

language of instruction from students

ool Engich

Elicit key words/phrases/sentences in the 5. The Bridge for Contrastive Analysis

new language (i.e., build oracy in the opposite
language).

3. The Bridge for Transfer: Practice the terms in the 6. The Bridge for Transfer: Practice

107

Time

Subject

8:00 - 8:20

SEL and Classroom Community Building

8:20—-10:30

Steps 1-2

Start a new Science/SLA unit

10:30 - 11:00

Intervention Block

11:00 - 12:00

Lunch/Recess

12:00-1:15

Math - over the course of a math unit, the students will
engage in:

e Oracy development

e Math skills and practice

e Reading and writing as applied to math

1:15-2:30

Social Studies and Language Arts —
Over the course of each unit, the students will engage in...

e Oracy & Background Knowledge development
(Language Comprehension)
SS experiences/inquiry
Whole group mini lessons
Writing (independent, small group and whole group)
Reading (independent, small group and whole group)
Foundational Skills (Word Recognition)
e Independent Practice

2:30-3:00

Specials

Institute
Resource
Packet
Online

108
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8th Grade Student Schedule
Subject Language
Period 1 Trees 12 Spanish
Period 2 SUbge A Spanish
Period 3 Elective English
Period 4 Math English
Period 5 Social Studies |English
Period 6 Language Arts |English
{ N
www.TeachingForBiliteracy.com \ {
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8th Grade Student Schedule
Subject Language
Start new unit
Block Period Steps 1-2 Spanish
Integrated
Period 3 Elective English
Period 4 Math English
Period 5 Science English
Period 6 Language Arts  |English
www.TeachingForBiliteracy.com T
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Planning for the Bridge |
Facilitated by | [*om Mo I Facilitated by
the Spanish X =, the English
Teacher During Teacher During
Spanish Time English Time

Longiage of mscson o muonss 5 The Bridgefor Contrastive Analysh

Facilitated by - Facilitated by
the Spanish the English
Teacher During Teacher During
Spanish Time English Time

3. The Bridge for Transfer: Practice the terms in the 6. The Bridge for Transfer: Practice

Facilitated by

Renewable natural Non-renewable
resources natural resources

Facilitated by

R >
the English the English
Teacher During Teacher During
English Time English Time
111
Time Subject
8:00 - 8:20 SEL and Classroom Community Building
8:20-10:30
Steps 1-2
: : Institute
Start a new Science/SLA unit
Resource
10:30 - 11:00 Intervention Block
11:00 - 12:00 Lunch/Recess P ac ket
12:00 - 1:15 Math - over the course of a math unit, the students will
engage in: .
e Oracy development O n I I n e
e Math skills and practice
e Reading and writing as applied to math
1:15-2:30 S 3 6
Continue SS Unit
\.1J
2:30-3:00 Specials

112
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8th Grade Student Schedule
Subject Language
Period 1 ggggg 22— |Spanish
Period 2 et Spanish
Period 3 Elective English
Period 4 Math English
Period 5 Social Studies |English
Period 6 Language Arts |English
{ N
www.TeachingForBiliteracy.com \ {
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8th Grade Student Schedule
Subject Language
Start new unit
Block Period Steps 1-2 Spanish
Steps 3-5
Period 3 Elective English
Period 4 Math English
Period 5 Social Studies English
Period 6 Language Arts  |English
www.TeachingForBiliteracy.com T
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Spanish to E

‘ i
Spanish

Teacher or
During Spanish
Time

nglish Bridge

r the Bridge

- English Teacher
or
During English
Time

“ Spanish
Teacher or
During Spanish
Time

3. The Bridge for Transfer: Practice the terms in the
new language (i.e., build oracy in the opposite

| English Teacher
or
During English
Time

5. The Bridge for Contrastive Analysis

or
During English
Time

- \
English Teacher
or
During English

Time

English Teacher p' 8

E\)

fl

Y

=

115

English Unit

ing the Bridge — step-by-step

1. Review in the language of instruction | 4. Tt
English
Teacher or
During
English Time

,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,

Spanish
Teacher or
During Spanish
Time

2. Elicit key words/phrases/sentences in the
language of instruction from students

English
Teacher or
During English
Time

5. The Bridge for Metalinguistic Analysis

Spanish
Teacher or
During Spanish
Time

3. The Bridge for Transfer - Practice the terms | 6. Continued Extension — Continued practice in the

otl

Spanish
Teacher or
During Spanish
Time

Spanish Teacher
or

During Spanish
Time

-

2\
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Secondary Grades 6-12

Plannine for the Bridge

Dual language
Spanish
medium
teacher

2. Elicit kev words/ohrases/sentences in the

" Dual language
Spanish
medium
teacher

Tha Bridas for Trancfar: Match tha Lo

Dual language
Spanish medium
teacher or partner
English teacher

5. The Bridge for Contrastive Analysis

Dual language
Spanish medium
teacher or partner
English teacher

3. The Bridge for Transfer: Practice the terms in the
new language (i.e., build oracy in the opposite
language).

6. The Bridge for Transfer: Practice

Dual language

X ) Typically omitted
Spanish medium except for newcomers
teacher or partner
English teacher

AT TW RV Tesy=ToRwerTy

117

Bridge - Transfer
Side by Side

Steps1,2,3,4

n blue.

ocabulary from the
ased on what they
the unit and from the

1-4 =

glish,
e teacners |eags tne stuaents in

t-chart in blue.

Anticipated Bridge Chart for Content

adding the English equivalent to the

Bridge — Transfer - Practice (includes
Listening, Speaking, Reading, and Writing
in the other language)

in green and the i peaking

actice TPR and read the
se, Recycle reader’s
the teacher (or another
ater)

2 those 1 the script
the

Ste Step 6 -
glish heater
1es s - rarned
inthe English academic science words and

as been phrases

® With guidance from the teacher,
students finalize their own reader’s
theater script using their newly
learned English academic science
words and phrases.

(Science):
Espariol English
los recursos natural resources
naturales

Sample BUF Online

Bridge: Contrastive Analysis

Step 5

includes:
Syntax r
. rder (noun-adjective)
e In sh- Adjectives usually go
a noun they are describing

Step5

Possible Contrastive Analysis Chart:

Espafiol English -

noun

los recursos natural resources

naturales

los paneles solares | solar panels

la energia solar solar energy

el gas natural natural gas

las turbinas edlicas | wind turbines

Los combustibles fossil fuels
fosiles

Los conceptos explicit concepts
explicitos

Los concentos imblicit concepts
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]
The Bridge for Biliteracy: Non-negotiables

Transfer Contrastive Analysis

la purhacii n
2 2
S -

[ ia

«

———————————— re
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The Bridge for Biliteracy: Non-negotiables
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e
Agenda:

Welcome & Introductions

Characteristics of Biliteracy Instruction

Sample Instruction: Part 1 Building Oracy and
Background Knowledge

Biliteracy Strategies

an
\lJ/
www.TeachingForBiliteracy.com

Institute Takeaways

* Teach language by integrating language
scaffolding strategies in all activities.

* Language comprehension (oracy and
background knowledge) are essential prior to

literacy and content instruction.

* Group students strategically. \@.?

www.TeachingForBiliteracy.com

www.TeachingForBiliteracy.com
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Institute Takeaways

* A framework like the BUF organizes instruction
that reflects evidence-aligned practices for

developing bilinguals.

* |t’s important to plan instruction at the year long
level.

* Structures that work as a system ensure effective
biliteracy instruction in every classroom, all
stakeholders have a role and develop structures

B

that work as a system. \;n,

www.TeachingForBiliteracy.com

Center for Teaching for Biliteracy Resources and Links

Handouts and https://www.teachingforbiliteracy.com/handouts

Presentation Slides

Bieracy Webshe e Pg. 2 of
Coter forTscin Come Resource
Packet

Reference List

https://bit.ly/BSI2024InstructionalStrategies

Biliteracy Strategies
Glossary

Three Linguistic
Spaces

Supporting
Newcomers

A Systems Approach
to Teaching for
Biliteracy:
Digital Tools

Final Session
Evaluation Form

124
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Center for Teaching for Biliteracy Resources and Links

Handouts and https://www.teachingforbiliteracy.com/handouts
Presentation Slides
on Teaching for
Biliteracy Website

Pg. 2 of
Resource
Packet

Center for Teaching
for Biliteracy
Reference List

Biliteracy Strategies
Glossary

https://bit.ly/ThreelinguisticSpaces
Three Linguistic =

Spaces

https://bit.ly/TABNewcomers

Supporting
Newcomers

A Systems Approach Splash Page https://bit.ly/T4BHandbook
to Teaching for
Biliteracy:
Digital Tools

Final Session
Evaluation Form

125

A Systems Approach to Teaching for Biliteracy

The following structures, when created and implemented in order, ensure the
sustainability of effective biliteracy instruction across the program. Each link
below is a tool to help programs create and evaluate these structures, thus
supporting and ensuring cohesion across program elements.

1. Program Vision and Pedagogy

2. Language and Content Allocation Plan

3. Biliteracy Schedules

4. Biliteracy Curriculum: Maps and Units

5. Planning for Biliteracy Instruction and Assessment

www.TeachingForBiliteracy.com
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I
Conference Sessions

Reimagined & Rebuilt:

One School’s Dual Language Transformation
Thursday, November 12, 9:40 AM
El Dorado - Zia A

2\

I
\1J/
www.TeachingForBiliteracy.com
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www.TeachingForBiliteracy.com
& . i
\{ Center for Teaching for Biliteracy
HOME ABOUT BUFS EN ESPANOL RESOURCES PROGRAMMATIC SUPPORTS
‘Teaching for:
Biliteracy
Strengthening Bridges s‘?
between Languages
KAREN BEEMAN CHERVI:UROW R ﬂ’llm
\1J/
ww.TeachingForBiliteracy.com
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http://www.teachingforbiliteracy.com/

I 02000
Materials for today’s session

Center for Teaching for Bil and Links

Handouts and
Presentation Slides
on Teaching for
Biliteracy Website

https: i i handouts

=

o]

Center for Teaching
for Biliteracy
Reference List

https://bit.ly/4aepEbX

Biliteracy Strategies
Glossary

https://bit.ly/BS120;

Three Linguistic
Spaces

https://bit.ly/ThreeLinguisticSpaces

Supporting
Newcomers

https://bit.ly/T4BNewcomers

ASystems Approach
to Teaching for
Biliteracy:

Splash Page https://bit.ly/T4BHandbook
prr—

Session Evaluation
Form

https://bit.ly/T4BPCI2026

www.TeachingForBiliteracy.com

Resource Packet
Page 2
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